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1 At the start of your programme your school received a Capability Assessment report based on a 3-pt scale. This has been converted to a 4-pt 

scale to show progress over time. This may therefore look different to what was received initially.  



  

 

 

Comments 

In a short space of time, Shoreditch Park Academy has moved from an emerging Visible Learning school 

to a school that has embraced the Visible Learning ethos. The final capability assessment meeting 

provided the school with the opportunity to celebrate their achievements from the strategic leadership 

perspective, the teachers and support staff and the wonderful pupils who through their guided learning 

walk were able to articulate why and how their school was a school of learning. However, this final 

meeting was not seen by the school as the end of the Visible Learning journey, rather the next stage in 

developing the skills and the knowledge to continue to improve. Thank you for a truly inspirational 

morning. 
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 Shoreditch Park Academy, 2014 Shoreditch Park Academy, 2016 

The 
Visible 
Learner 

School documentation, classroom 

observations and discussions with the 

school leaders suggest the school has a clear 

picture of the types of learners they are 

aspiring to have in their school.  Although 

this is not fully embedded, the teachers are 

developing resilient learners through 

challenge and ambitious targets and a 

dedicated skills programme, although 

teachers are not yet fully aware of how this 

is impacting on learners in the classroom.  

The school has begun to develope a shared 

language around expectations and challenge 

with all adults in the school modelling 

desired learning behaviours and language. 

This language is embedded with teachers 

but has yet to be fully embedded with 

pupils. Through their integrated skills 

programme, pupils are developing their 

understanding of how to learn, including 

strategies to support them when they feel 

challenged.  Pupils are fully engaged in the 

life of the school, for example Year 6 

working with staff on how to be ‘secondary 

ready’ through the School Council. However, 

student voice, linked to school policy, is an 

emerging feature.  
 

The school has worked tirelessly to ensure 

that their focus is now on their learners. 

They have a very clear focus of what type of 

learners they are aspiring to in the school 

and this is now embodied through the 

creation of learner dispositions which are 

characterised by a group of characters and 

the school’s Aspire curriculum which 

supports academic achievement and the 

schools social and emotional aspects of 

learning. The decisions that the school make 

is now based on the research of what will 

make the difference to their pupils. For 

example, ‘Enquiry Ebony’ provides pupils 

with a sense of enquiry and homework is 

now about an enquiry mind through setting 

an Enquiry Ebony challenge.   

The SDP key strands reflect the need to 

develop learning and coaching model that 

can produce impact over time. The clarity of 

principles in the classroom stem from a 

leadership model that provides feedback to 

teachers, which is just in time and just for 

them.  Coaching observations reflect the 

core principles of learning environments, 

celebrating learning, and a learning ethos 

that is becoming visible.  Lessons now 

incorporate planned questioning, time for 

pupil responses and a focus on LI and SC to 

ensure consistency across the school. 

Although this has taken time, it now 

provides the standard so that all pupils have 

access to the best possible learning and that 

feedback is of the highest quality. 

Phase leaders in the school have a shared 

expectation of their learners, incorporating a 

dialogue not monologue mind frame.  They 

are focusing on seeing learning through the 

eyes of the pupils. In fact the head said 

‘Want to catch pupils when they need 

support – and this is the same for the 

teachers. ‘ 



  

The school has clear non-negotiables around 

teaching and learning but have also provided 

the time for a real culture change and a 

genuine trust in the emotional learning. 

Relational trust is high which has enabled 

leaders to visit classrooms on a regular basis 

to check in on the learning. This also includes 

opportunities for other stakeholders, for 

example parents, to visit the school to see 

real learning in action. 

The development of a shared language of 

learning has moved from compliance to self-

regulation. This has been supported through 

a Professional Development programme 

which is tiered to provide different levels of 

support for TAs, middle leaders and NQT, 

supporting their needs and the whole school 

in developing a united front.  The whole 

staff, including the wider workforce, has a 

shared understanding of the SDP which has 

led to all being able to articulate the vision of 

their school.  

The school has also taken the step to change 

its name to make a fresh start on the next 

chapter of their journey.  This is closely 

linked to Aspire and its characters, which 

reflects the key messages of Visible 

Learning. 

Parents have also been involved in the 

shared language of learning as the pupils 

explain their learning through the learner 

dispositions. There is evidence that pupils 

are beginning to use these dispositions with 

each other across the school for example, 

early years pupils discussing the need to use 

Self Aware Samuel to put their coats on to 

play outside on cold days and Yr6 pupils 

supporting each other to use calm zones of 

thinking during challenging learning. 

Aspire has also become part of the PM 

process, linking the values of Aspire to 

teacher dispositions encouraging teachers 



 

6 – Visible Learningplus 

to think of themselves as learners. 

 

The school has worked on embedding trust 

across the school, encouraging everyone to 

work as a team and to see the link between 

mental health and achievement. Pupils feel 

safe to access challenging learning and 

working ‘in the pit’.  

 

Children now feel that they are listened to as 
teachers have worked on the pupil/teacher 
ratio of talk in the classroom. Pupils are 
becoming more confident and active 
learners. This was noted during the learning 
walk where pupils were confident to explain, 
explore and reason their ideas. The locus of 
control is shifting to the pupils as partner 
talk is becoming more effective; think-pair-
share cognitive strategies and taking pupils 
discussion points to support development in 
the lessons. 

Know thy 
impact 

The school is able to reference a range of 

tools and documentation relating to student 

achievement and their analysis of 

achievement. This includes the 

implementation of an assessment lead, the 

use of a Gaps Analysis approach and Pupil 

Progress reviews which provides shared 

accountability of student outcomes and 

includes bench marking assessment and 

comparison with national data. The school 

has also adopted an approach of planning 

the first two weeks of lessons for a new 

academic year in July which ensures learning 

begins on day one. There is significant 

evidence that the school uses data and 

evidence, including some standardised 

assessments, to drive practice and to track 

individual and groups of pupils. For example, 

in analysing the GPS tests, it was clear that 

pupils were not achieving in spelling 

compared to Grammar and Punctuation. The 

analysis of this data led to shared planning 

and focused CPD. The school also uses pre 

and post testing which is linked to planning 

The school continues to use a wide range of 

tools and documentation to map the 

progress of all pupils with pupils working at 

expected and above the national standard in 

the core subjects. 

Regular Pupil Progress meetings evaluate 

the progress of groups and the impact of 

intervention programmes. Fortnightly SLT 

meetings have enabled SLT to look at data 

differently, providing a strategic role to 

ensure all pupils are making progress.  

Teachers have moved from a compliance 

model to all teachers evaluating progress 

from EYs to Yr6. For example, Turkish 

Kurdish boys were doing well with other 

similar groups nationally but now with other 

groups internally. Pupils are also becoming 

more assessment capable as they are taught 

to understand their own data and next 

steps.  Pupils are now confident in 

identifying what they need to support their 

learning and discussing the differentiation 

needed for the learning in lessons. 



  

and gaps in teacher subject knowledge 

which in turn drives CPD. 

Pupils are beginning to articulate their 

learning and progress, although this is 

emerging practice with a focus on learning 

intentions and success criteria across the 

school.  The consistent use of focused 

written feedback is supporting pupils to 

explain their own progress and next steps. 
 

This was noted during the learning walk 

when pupils across the school independently 

engaged in purposeful paired peer 

assessment and self-assessment linked to 

teacher feedback. 

The school’s ability to develop its 

understanding of it data has grown through 

a high degree of relational trust, married 

with a high accountability culture as well. 

This is being led by the Head teacher 

through a visionary statement made to all 

staff at the start of the academic year.  Data 

is now being used to support these high 

expectations but also to support staff in 

becoming Inspired and Passionate teachers. 

A full time Teaching and Learning coach 

provides support as well as a high level of 

accountability for pupils’ progress. Check 

points throughout the year ensure all pupils 

are on track – if they are not, the T&L coach 

can provide support. SLT then evaluate this 

through walk throughs, peer walks and SLT 

sitting with pupils during lunch breaks to 

informally discuss their learning and how 

they are using the learning dispositions in 

the classroom. 

Summative check points in October, January 
and June support staff in understanding the 
gaps in pupils’ learning and how they can 
plan for progress.  

 

 

 

 

 

Inspired 
and 
passionate 
teaching 

There is evidence that the school has an 

emerging shared understanding of what a 

good teacher is. This is evidenced in the 

preparatory work around Hattie, evidence 

The school has a very clear shared 

understanding of what makes a good 

teacher. This has developed over the last 

two years with all staff being involved in an 

understanding of the learning process and 
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based research, for example, Bambrick-

Santoyo’s Leverage Leadership and 

evaluating the role of TAs and developing 

the role of teacher-qualified intervention 

staff. The school has moved from being 

listed as one of the DfE’s worst 200 schools 

in 2011 to ‘Outstanding’ in 2013. There is a 

high level of relational trust within the 

school where all staff model the desired 

learning dispositions and behaviours for all 

pupils. Collaborative planning and reviewing 

is common place, incorporating the use of 

Teaching and Learning coaches to ensure 

that the curriculum drives outcomes and is 

linked to challenge, high expectations and 

subject knowledge. Learning intentions and 

success criteria are used throughout the 

school but the impact on pupils’ 

understanding of progress is still emerging. 

 

 

the impact all teachers have on pupils’ 

progress. The school has now moved to 

ensuring a consistent approach to marking, 

peer planning and a shared understanding of 

learning intentions and success criteria, 

providing a consistent approach to learning 

across the school, developing consistent 

learning environments so that pupils and 

teachers have the same expectations. This 

process has moved from a prescribed to a 

more bespoke approach to teaching and 

learning with teachers released to observe 

each other. 

Support staff are also more involved in the 

consistent approach to teaching and 

learning including a training day at the start 

of the school year for all staff. This has led to 

a PD programme for the school that 

identifies areas of need in teachers and 

support staff alike. Staff see themselves as a 

learning community and this is now involving 

the wider community for example, Breakfast 

with a Book in the community room. 

Feedback for staff is now seen as part of the 

vision rather than personal feedback, which is 

helping to create the teamwork ethos. 

Learning walks now have a direct purpose 

and are linked to the SDP and LCI and shared 

with teachers. 

Through observation and discussion with 

teachers, TAs and pupils, this was evident 

across the school. Teachers and pupils alike 

revealed a love of learning and developing 

an understanding of how every day was of 

value to pupils’ progress. 

 

 



  

Feedback 

The school has a clear picture of the type of 

feedback culture and practice they aspire to 

have. They have particularly focused on 

parents (attendance at parent evenings has 

risen from 40-90%) and feedback from these 

particular stakeholders is sought at the start 

and end of the day with a visible presence of 

SMT by the school gates. The high degree of 

relational trust has been developed through 

the use of coaching, joint planning and CPD 

focused on learning; for example, the 

weekly teaching and learning meeting. The 

school’s Effect Marking policy has enabled 

the school to develop diagnostic feedback 

as well as developing the role of verbal 

feedback to the learners although the 

regular ‘just-on-time and just-for-me’ 

feedback is still emerging. Pupils are able to 

respond to feedback through the use of 

‘green pen responses’  

Feedback from teachers to pupils was clearly 

evident both in books and during learning 

walk.  The use of the instructional model of 

Feedback (Hattie and Timperley) is not yet 

common-place as it has not been introduced 

as explicit practice. 

 

The school has developed three levels of 

feedback for pupils, which has aided more 

focused conversations between pupil and 

teacher, pupil and TA and peer assessment. 

The system provides pupils with one of three 

symbols: a pentagon, square or arrow which 

provides pupils with the feedback needed 

on what to do next for example, to access 

further resources or to move to a challenge. 

The school has also developed a 3-stage 

feedback model to support peer and self-

assessment, which in turn is helping to 

developing a language of learning in the 

classroom. This has also incorporated the 

use of SOLO to ensure that the right level of 

feedback is being used to support pupil 

progress. This new feedback policy has also 

impacted on the learning environment with 

challenge activities encouraging pupils to 

take ownership of their own learning, for 

example, maths homework now provides 

challenging learning through ‘iexcel’.  

 

The school has also moved away from 

extrinsic rewards, instead encouraging 

pupils’ own motivation to move their 

progress forwards.  Pupils know that iexcel 

fits into their own learning and know it is 

purposeful. 

 

Through observation, pupils were able to 

articulate how this approach to feedback 

made their next steps clearer and more 

personal. Pupils were clearer about what 

they could do and what they needed to do 

next, leading to more fruitful discussions 

with their teachers and support staff. The 

pupils had also developed the resilience to 

work at their learning for example in a Year 

6 class, pupils were able to articulate the 

learning process linked to a piece of writing 

including the planning, drafting, editing and 

presenting stages and how their learning 
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improved through this. 

 


